
Framework for Teaching Proficiency System

 T E A C H E R  O R I E N T A T I O N :

 
OVERVIEW
The goal of the Teacher Orientation is to help teachers understand the Framework for Teaching and the Framework for 
Teaching Proficiency System, which includes Observer Training, Scoring Practice, and a Proficiency Test.  As an observer, you 
will become intimately familiar with Charlotte Danielson’s Framework for Teaching through these tools; however, your teach-
ing staff will have little to no interaction with the system. The Teacher Orientation serves to bridge this knowledge gap in your 
school. Use this Facilitation Guide to lead an engaging and effective presentation for teachers.

TEACHER ORIENTATION RESOURCES

Introduction to the Framework for Teaching and Proficiency System (
Framework for Teaching (
The Proficiency System (

 

PREPARATION
This Teacher Orientation: Facilitation Guide is designed to help you customize your presentation. Although it is written in a 
recommended sequence, please feel free to skip over activities to fit your available time and session goals. 

Before beginning the presentation to teachers, follow the steps below.
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SESSION LEARNING OBJECTIVES
The general learning objectives for this session are listed below. You will find more specific objectives tied to each individual 
section within this Teacher Orientation: Facilitation Guide.
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1.  VIDEO:  

VIDEO LENGTH:  5:04 minutes

OBJECTIVE:  Teachers will understand the context surrounding the  
 Framework and Proficiency System.

OPENING TALKING POINTS
 

 

VIDEO

Directions

Content of the Video

FOLLOW-UP QUESTION
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2.  ACTIVITY: 

TIME:  4–6 minutes

OBJECTIVE:  Teachers will reflect on their own experiences with classroom observation. 

OPENING TALKING POINTS
 

 

ACTIVITY

Directions

In Section 2 of the Teacher Orientation: Participant Journal, ask teachers to mark a T by a statement if they believe it 
to be true, and an F by a statement if they believe it to be false. Read each statement aloud, pausing in between to give 
teachers time to mark their responses.  

 

Alternatively, write each statement on a poster and place them in various locations around the room. Give teachers colored 
dots or sticky notes and assign one color to True and one color to False. Ask them to place colored sticky notes or dots on the 
poster based on their opinion about the statement. Then, lead a discussion about the patterns that you see.

FOLLOW-UP QUESTION
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3.  VIDEO: 

TIME:  4:22 minutes

OBJECTIVES:  

OPENING TALKING POINTS
 

VIDEO

Directions

Content of the Video

FOLLOW-UP QUESTION
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4.  ACTIVITY: 

TIME:  4–5 minutes

OBJECTIVES:   
  for component 2a (component a of domain 2) using the Framework for  
  Teaching rubric.  

 
  that defines different levels of performance in the rubric.

OPENING TALKING POINTS
 

 

 
 

 
 

ACTIVITY

Directions
Ask teachers to read the levels of performance for component 2a in Section 4 of the Teacher Orientation: Participant Journal. 
They should review each level of performance and highlight or underline the words or phrases that differentiate each level. 
Then, turn to slide 7 in the Teacher Orientation: Presentation, which shows the highlighted rubric.

Answers

See next page for the highlighted rubric.

FOLLOW-UP QUESTIONS
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5.  VIDEO: 

TIME:  3:03 minutes

OBJECTIVES:   
  use the Framework rubric, and assign a level of performance.

 
  beneficial to their practice.

OPENING TALKING POINTS
 

VIDEO

Directions

Content of the Video

 

 

 

FOLLOW-UP QUESTION
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6.  ACTIVITY: 

TIME:  3 minutes

OBJECTIVES:   
  use the Framework rubric, and assign a level of performance.

 
  beneficial to their practice.

OPENING TALKING POINTS
 

 

 

ACTIVITY

Directions
Ask teachers to read the observation notes in Section 6 of the Teacher Orientation: Participant Journal. As they read the obser-
vation notes, they should underline all statements they think are evidence. When everyone is finished, show slide 10, which high-
lights evidence statements in shaded maroon and interpretations (or opinions) in shaded orange. You may wish to ask teachers 
to share their thinking behind this exercise with the person sitting next to them before discussing it with the whole group. 

Answers

Clear expectations of student conduct are displayed around the room and are referenced by the 

teacher at various points during the lesson. The teacher was friendly and very eager to get to the 

afternoon lesson. The teacher continues instruction while a student enters the room, walks to his 

seat, and begins work promptly without interrupting the teacher or other students. The students 

were engaged in the small-group activity. The teacher asks a student about how her audition for a 

play went and asks another student how his mother is feeling. During small-group work, one stu-

dent says to another, “Let her talk.” Everyone seemed happy to be in the room and eager to learn.

FOLLOW-UP QUESTION
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7.  ACTIVITY: 

TIME:  5–6 minutes

OBJECTIVES:   
  use the Framework rubric, and assign a level of performance.

 
  components in domain 2 using the rubric.

OPENING TALKING POINTS
 

 

 

ACTIVITY
Directions
Ask teachers to use the Framework at a Glance: Domain 2 information in Section 7 of the Teacher Orientation: Participant 
Journal to sort each evidence statement from the previous activity into one of the four different components for domain 2. 
Each component should only be used once. The activity worksheet will still show both evidence and interpretation state-
ments—teachers should only sort the ones identified as evidence in the previous exercise. This means that the lines next to 
three of the statements should be left blank.  When teachers have finished working, show slide 12 for the answers.

Answers and Explanations (showing evidence statements only)

1. Clear expectations of student conduct are displayed around the room and are referenced by the teacher at  
 various points during the lesson. 
 Answer: 2d: Managing Student Behavior  
 Explanation: This piece of evidence is relevant for expectations, an element for component 2d.

3. The teacher continues instruction while a student enters the room, walks to his seat, and begins work promptly  
 without interrupting the teacher or other students. 
 Answer: 2c: Managing Classroom Procedures  
 Explanation: This piece of evidence is relevant for performance of non-instructional duties, an element for  
 component 2c.

5. The teacher asks a student about how her audition for a play went and asks another student how his mother  
 is feeling. 
 Answer: 2a: Creating an Environment of Respect and Rapport  
 Explanation: This piece of evidence is relevant for teacher interactions with students, including both words  
 and actions, an element for component 2a.

6. During small-group work, one student says to another, “Let her talk.” 
 Answer: 2b: Establishing a Culture for Learning  
 Explanation: This piece of evidence is relevant for expectations for learning and achievement, an element for  
 component 2b. 

FOLLOW-UP QUESTION
 

2d

2c

2a

2b
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8.  ACTIVITY: 

TIME:  3–4 minutes

OBJECTIVE:    Teachers will recall what they learned in the session and reflect on their  
  opinions about the implementation of the Framework for Teaching  
  Proficiency System.

OPENING TALKING POINTS
 

 > When will these changes be implemented?

 > What might some of these changes look like in our school?

 

ACTIVITY

Directions
In Section 8 of the Teacher Orientation: Participant Journal, ask teachers to reflect on the session by completing the statements 
listed (repeated below). Encourage teachers to debrief this session—and their responses to these statements—with their col-
leagues, and refer them to Charlotte’s book Enhancing Professional Practice: A Framework for Teaching, or the Framework for 
Teaching handout (available as a PDF in the Teacher Orientation: Facilitation Guide) for additional information on the Framework. 

FOLLOW-UP QUESTIONS


