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Section 1: Rtl Overview

Response to Intervention (Rtl) is a comprehensive, instructional approach that
addresses closing achievement gaps and providing research-based differentiated
instruction to all students.

The following are definitions of Response to Intervention (Rtl):

Response to intervention (RTI) integrates assessment and intervention within a
multi-level system to maximize student achievement and behavior. With RTI: schools
identify students at risk for learning outcomes; monitor student progress; provide
evidence-based interventions; adjust the intensity and nature of interventions depending
on a student’s responsiveness; and identify students with possible learning disabilitiesll
(National Center on Response to Intervention).

Rtl is the practice of providing high quality instruction and interventions matched
to student need, monitoring progress frequently to make decisions about changes in
instruction or goals, and applying child response data to important educational
decisionsll (NASDSE, 2006)

There are seven key components of Rtl that will serve as a framework for the
district plan. The following components will assist in the development of a strong Rtl
model/plan to assist all students:

. Universal screening

. Progress monitoring

. Tiered service delivery

. Data-based decision making
. Parent involvement

. Fidelity of implementation

. Professional development

~NoO o WNPRE

Universal Screening

Students are screened three times during the school year. If screening results indicate
students are not meeting standards commensurate with their peers, those students
receive appropriate interventions and differentiated instruction in the classroom to meet
their needs.




Progress Monitoring

Progress monitoring is the process of using skill specific based probes to assess the
progress of students in Tier Il and Tier Il after direct instruction is delivered. Progress
monitoring data is used as one form of evidence when decisions are made to either
discontinue or continue interventions. Probes/Progress Monitoring should reflect the
area identified through the diagnostic screening and the curriculum which the students
are being instructed. Students who receive Tier Il intervention are progress monitored
every 2-3 weeks with data results being documented. Those students who are Tier Il
are progressed monitored weekly, or about every fifth instructional day, with data results
placed being documented.

Tiered Service Delivery
The tiered service delivery is shown in the diagram below.

Tier 3: Intensive Level
~ 5% of Students

Tier 2: Targeted Level
~ 15% of Students

Tier 1: Universal Level
~ 80% of Students

The tiered service delivery model simply means that students are placed in areas where
their learning and skill acquisition determines the level of which services for reading,
math, behavior, writing, communication, and school readiness are delivered to them.

RTI is a multi-tiered model. In Tier 1 or core instruction, all students receive research-
based, developmentally appropriate academic and behavior instruction within the
general education classroom. Research indicates approximately 80% of all students will
respond with success to core instruction alone.

Student progress data along with the universal screening results are utilized to identify
students not meeting academic or behavioral expectations. Students who have not
responded to core instruction and differentiated instruction are recommended for Tier 2.
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Tier 2 or supplemental instruction provides research-based interventions for students
not making adequate progress in the core curriculum. Students in Tier 2 receive
increasingly intensive academic and/or behavior instruction matched to their needs,
based on results of continuous progress monitoring in addition to Tier 1 or Core
instruction. Approximately 15% of all students will receive Tier 2 interventions.
Instruction in Tier 2 typically occurs in small groups in which the focus of instruction is
the targeted area(s) of academic or behavioral weakness. Progress monitoring will
determine if the student has made adequate progress with the intervention or if
additional supports are needed.

Approximately 5% of all students will require Tier 3 or intensive instruction in addition to
core and supplemental instruction to be successful. Tier 3 requires intensive,
individualized, research-based instruction. Tier 3 interventions are more intensive to
target the student‘'s academic or behavioral skill deficits, are delivered in a smaller group
setting, and the student’s progress is monitored more frequently. Core academic and
behavior instruction continues for students receiving Tier 3 interventions.

Livingston County Schools provide tiered service delivery for students in Preschool
through gradel2 as listed below:

Communication | Reading | Math Writing Behavior

(Plan is in a separate

document)
Preschool \
Primary N N N \ \
Intermediate \ N \ \ \
Middle \ \ \ \
High v v \ v

Data-based Decision Making

Student data is used as evidence for placing students into the tiered service delivery
model. Data is triangulated from assessments such as STARO, AIMSWeb®,
EasyCBMGQ, locally developed common assessments, along with state assessment
scores, scores obtained from research-based curriculum assessments and teacher
anecdotal records and professional judgment. All data is considered when placing
students or removing them from the intervention model.

Parent Involvement

Parents of all students in the district are notified of the universal screening assessment
dates through various methods. The district will send out and post information prior to
the testing windows, including the importance of the assessments and how the data
from the assessments will be used to address individual student needs. Once data has
been extracted from the assessments, parents are notified through written
communication of their student’s scores. Parents of those students who are placed in
the intervention model are notified with explanations of the actions taken by the school
intervention team and provided regular notification of progress.




Fidelity of Implementation

Fidelity as defined by Webster is faithfulness to something to which one is bound by
pledge or duty, and it implies strict and continuing faithfulness to an obligation, trust or
duty. For Rtl purposes it is simply the implementation, monitoring, and assessing of
interventions as determined by the validated research.

Professional Development

Professional development is the essential piece of the Rtl model. Interventionists,
general education teachers, administrators, both at the building level and the district
level will be provided professional development to build a sound understanding of the
philosophy and the execution the district expectations to build fidelity and to ensure
successful implementation for our students.

Oversight
District and building level administrators and/or designees will periodically review

student RTI folders, data, and intervention sessions for fidelity of interventions.



Section 2: Core Instruction — Tier |
All Levels

The focus [of Tier 1] is on improving the core classroom instruction in academics and
behavior that ALL students receive. Tier | research-based instruction is designed to
address the needs of the majority of a school‘s students and implemented with fidelity.
By using flexible grouping, ongoing assessment, and targeting specific skills, classroom
teachers are able to meet instructional goals. (McCook,2006). Core Curriculum and
whole group instruction should be reviewed on an ongoing basis.

Tier | Checklist

Notify parents about forthcoming universal screener and its importance.

Universal screening assessment is given according to district policy.

Data is disaggregated by school guidance counselor.

Disaggregated data is analyzed by PLC.

Notify parents of universal screener results.

Data indicates student is a grade level learner or above, no interventions
needed.

If data indicates student is performing below grade level expectations, teacher
should provide differentiated instruction within the classroom and collect &
chart 3 data points from progress monitoring to indicate progress or lack of
progress.

If student does not show progress, teacher should complete SIG Referral Form
and submit to Building Rtl Coordinator who will then complete the Student
Data Form.

The Building Rtl Coordinator may also refer students to Tier Il based on data.




Section 3: Supplemental Instruction — Tier |l

Tier 2 provides Tier 1 core instruction in addition to academic or behavior interventions
for students not making adequate progress in the core curriculum. Students in Tier 2
receive increasingly intensive academic or behavior instruction matched to their needs
based on results of continuous progress monitoring. Instruction in Tier 2 typically
involves small groups of students focused on the targeted area/s of deficit.

Curriculum and Instruction

The supplemental, research-based instruction in Tier Il is designed to meet the needs of
students [who score below benchmark criteria in one or more critical areas of instruction]
by providing individual instruction, small group instruction, and/or technology-assisted
instruction to support and reinforce skills taught by the classroom teacher. In Tier I, the
interventionist may be the classroom teacher, a specialized teacher or an external
interventionist specifically trained for Tier Il supplemental instructionll (McCook, 2006).
Tier 1l curriculum and instruction should be reviewed on an on-going basis.

Student Intervention Group (SIG) consists of a core team of people who have
knowledge about the student. This could include Rtl Coordinator, regular teacher(s),
principal, intervention teacher, guidance counselor, parent, etc.

Tier Il Checklist

Continue Rtl for students who have transitioned from another school.

Rtl Coordinator reviews SIG referral form and student data form, gathers all
data sources and convenes a SIG meeting.

Rtl Coordinator obtains permission for screenings of hearing and vision. Also
obtain permission for cognitive, communication and/or academic if there are
red flags indicating a concern.

SIG triangulates all available data to develop a plan for intervention using
district form.

SIG Meeting notes are recorded.

Send letter to parents informing them of student need for additional
intervention.

Intervention plan implemented with fidelity by general education teacher,
interventionist or other qualified building personnel.

Progress Monitoring is conducted every 2-3 weeks. Use curriculum or specific
program tools to determine student progress and effectiveness of
interventions. (Progress Monitoring should reflect the area identified through the
diagnostic screening and the curriculum which the students are being instructed)

Discuss progress monitoring at PLC meetings after each progress monitoring
cycle.

Documentation indicates that parents are informed of progress at midterms
and quarterly reporting periods.




Section 4: Intensive Instruction — Tier Il

Tier 3 services include Tier 1 core instruction in addition to interventions for students not
making adequate progress in the core curriculum with Tier 2 interventions. Tier 3
research-based interventions are more intensive to target the student's academic or
behavioral skill deficits for remediation of existing problems. The interventions are more
intense and the student’s progress is monitored more frequently.

Curriculum and Instruction

Students who continue to have difficulty in acquiring necessary academic or behavioral
skills require instruction that is more explicit, more intensive, and specifically designed to
meet their individual needs. Tier Il is designed for students with low-content area skills
and/or a sustained lack of adequate progress when provided with primary and
secondary interventions. Intervention at this level is more intensive and includes more
explicit instruction that is designed to meet the individual needs of a struggling student.
Instruction is tailored to specific individual student learning targets or goals, and the
duration of daily instruction is longer (McCook, 2006). Tier Ill curriculum and instruction
should be reviewed on an on-going basis.

Tier Ill Checklist

Data indicates student is not responding to Tier Il interventions.

SIG meeting is scheduled to discuss lack of progress and increase in
intervention; documentation indicates that parents are informed of progress.

Obtain permission for cognitive and/or academic screenings.

Intervention Plan for Tier Ill should be added to Tier Il Plan.

Intervention plan implemented with fidelity by general education teacher,
interventionist or other qualified building personnel.

Progress Monitoring is conducted weekly. (Progress Monitoring should reflect
the area identified through the diagnostic screening and the curriculum which the
students are being instructed)

Document progress on Intervention Plan and Data Collection Form.

are informed of progress.

SIG reconvenes to review progress data; documentation indicates that parents

If no progress, refer for special education evaluation.




Section 5: Elementary Rtl Plans
Reading and Math

Tier | (80%)

Tier Il (15%)

Tier Ill (5% minimum)

Focus For ALL students For students identified with marked For students with significant skill
difficulties who have not responded deficits and/or a sustained lack of
to Tier | instruction, 10™ -20" %ile. adequate progress with interventions,
9" %ile & below.
prog ram Research Based Curricula Core instruction + additional research | Core instruction + additional research
based intervention and strategies based explicit interventions designed
designed to enhance Tier | to meet the individual needs of the
instruction. student.
Instruction is tailored to specific
individual student learning goals.

Grou pi ng Multiple and flexible grouping Homog_eneoys small group Hpmogeneous small group instruction
formats to meet student instruction with a reduced number of | with a recommended number of no
needs students. Groups must be at the more than 5 students. It is important

comparable ability/instructional that the group instructional focus be
level. on the same skill deficits.

Freq uency 60 minutes per day or more A m?n_imum of one day per week, in A_minimum of two days per week f_or
for reading/math as required | addition to core instruction, or as thirty minutes each day per week, in
by district using differentiated | prescribed by intervention for a addition to core instruction, or as
instruction minimum of three weeks. prescribed by intervention for a

minimum of six weeks.

Assessment STAR, AIMSWeb, EasyCBM, | STAR, AIMSWeb, EasyCBM, State STAR, AIMSWeb, EasyCBM, State
State Assessment Assessment Assessment

prog ress Universal screener 3x a year | A minimum of every three weeks on | A minimum of every two weeks on

g . targeted skill(s) and documented on | targeted skill(s) and documented on

Mon |tor|ng district form district form

Resources Research based curricula Research based curricula selected Research based curricula selected

selected during adoption by
school based council

during adoption by school-based
council

during adoption by school-based
council
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Section 6:

Middle School Rtl Plans

Reading and Math

Tier | (80%)

Tier Il (15%)

Tier Ill (5% minimum)

Focus For ALL students For students identified with marked For students with significant skill
difficulties who have not responded deficits and/or a sustained lack of
to Tier | instruction, 10" -20™ %ile. adequate progress with

interventions, 9" %ile & below.
prog ram Research Based Curricula | Core instruction + additional research | Core instruction + additional
based intervention and strategies research based explicit
designed to enhance Tier | interventions designed to meet the
instruction. individual needs of the student.
Instruction is tailored to specific
individual student learning
goals.
Grou pi ng Multiple and flexible Homogeneous small group Homogeneous small group
grouping formats to meet | instruction with a reduced number of | instruction with a recommended
student needs students. Groups must be at the number of no more than 5
comparable ability/instructional students. It is important that the
level. group instructional focus be on the
same skill deficits.
Freq uency One scheduled class A minimum of one day per week for A minimum of two days per week
period per day for ELA thirty minutes, in addition to core for thirty minutes each day, in
and math as required by instruction, for at least three weeks. addition to core instruction, for a
district minimum of six weeks.

Assessment STAR, AIMSWeb, STAR, AIMSWeb, EasyCBM, State STAR, AIMSWeb, EasyCBM,

EasyCBM, State Assessment, other State Assessment, other
Assessment, other
PI’OQ ress Universal screener 3x a A minimum of every three weeks on | A minimum of every two weeks on
g . year targeted skill(s) and documented on | targeted skill(s) and documented
Monitoring district form on district form
Resources Research based curricula | Research based curricula selected Research based curricula selected

selected during adoption
by school based council

during adoption by school-based
council

during adoption by school-based
council
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Section 7: High School Rtl Plans
Reading and Math

Tier | (80%)

Tier 1l (15%)

Tier I (5% minimum)

Focus For ALL students For students identified with marked | For students with significant skill
difficulties who have not responded | deficits and/or a sustained lack of
to Tier | instruction, 10 -20" %ile. adequate progress with

interventions, 9" %ile & below.

PI‘OQ ram Research Based Curricula Core instruction + additional Core instruction + additional research
research based intervention and based explicit interventions designed to
strategies designed to enhance Tier | meet the individual needs of the
| instruction. student. .

Instruction is tailored to specific
individual student learning goals.

Grou pi ng Multiple and flexible grouping Homog_eneoys small group Homog_eneogs small group
formats to meet student needs | instruction with a reduced number instruction with a recommended

of students. Groups must be at the | number of no more than 5 students.

comparable ability/instructional It is important that the group

level. instructional focus be on the same
skill deficits.

Freq uency One scheduled class period A_minimum of one da_y_per week for A_minimum of two days per wegk for
per day for ELA and math as thirty minutes, in addition to core thirty minutes each day, in addition
required by district instruction, for at least three weeks. | to core instruction, for a minimum of

Six weeks.

Assessment STAR, EPAS, EOC, STAR, EPAS, EOC, K-PREP, STAR, EPAS, EOC, K-PREP,
K-PREP, Formative/Summative Formative/Summative
Formative/Summative Assessments, or other Assessments, or other
Assessments, or other

Prog ress Universal screener 3x a year A minimum of every three weeks A minimum of every two weeks on

g . on targeted skill(s) and documented | targeted skill(s) and documented on

Monitoring on district form district form

Resources Research based curricula Research based curricula selected | Research based curricula selected

selected during adoption by
school based council

during adoption by school-based
council

during adoption by school-based
council
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Section 8: Elementary, Middle and High Rtl Plans

Behavior

Tier | (80%)

Tier 1l (15%)

Tier I (5% approximate)

Focus For ALL students For students identified with marked For students with significant skill deficits and/or
difficulties who have not responded to Tier | a sustained lack of adequate progress with
| instruction interventions.

Prog ram Systemgtic plan for teaching/ reteaching Systemqtic plan for teaching/ reteaching Systema_tic plan for teaching/ reteaching
expectations; expectations; expectations;

District Code of Conduct District Code of Conduct; Direct Social District Code of Conduct; Direct Research-
Skills Instruction based Social Skills Instruction

Grou pl ng Multiple and flexible grouping formats to | Multiple and flexible grouping formats to _Homog_eneogs small group/individual _

meet student needs meet student needs instruction with a maximum of 5 students. It is
important that the group instructional focus be
on the same skill deficits.

Freq uency Daily; A .minimum of one day per wgek forlf!fteen A .minimum of three days per week.fpr fifteen
Thoroughly teach expectations at the minutes each day per week, in addition to | minutes each day per week, in addition to
beginning of school and core instruction, or as prescribed by core instruction, or as prescribed by
review expectations after each extended | intervention for three weeks. Provided by intervention for a minimum of six weeks.
school break. Guidance Counselor, AC teacher or Provided by School Administration, Guidance
Provided by general education teachers. | Assistant Principal. Counselor, AC teacher, and/or other.

Prog ress Review office referrals monthly. (4 Review office referrals monthly; detention Review office referrals monthly;

d . referrals qualify for Tier Il.) slips; review documentation of progress review documentation of progress monitoring

Monitorin g Teacher referrals on a case by case monitoring for the behavior of concern for the behavior of concern
basis. (8 office referrals and/or a pattern of

behavior qualifies for Tier Ill.)
Student Information System (SIS) Behavior Rubric Behavior Rubric

Assessment (Completed every two to three weeks until | (Completed weekly until student reaches level
student reaches level 3. When 3 data 3)
points with no progress have been Review Persistence to Graduation Tool.
completed, student moves to Tier ll.)
Review Persistence to Graduation Tool.

Resources School specific behavior/expectation e.g. CHAMPS, ABRI, School specific e.g. CHAMPS, ABRI, Behavior Intervention

plan; CHAMPS; ABRI;
Behavior/Intervention Resource
Notebook (link on website), or other

research based intervention;
mentoring/counseling; Direct Social Skills
Instruction; Why Try; Carol Gray Social
Stories; In Your Shoes; Check and
Connect; Behavior/Intervention; 7 Habits
of Highly Effective Teens Resource
Notebook (link on website), or other

Plan, School specific research based
intervention; mentoring/counseling; Direct
Social Skills Instruction; Token Economy; Why
Try; Carol Gray Social Stories; In your Shoes;
Check and Connect; ABC Analysis; FBA;
Behavior/Intervention Resource Notebook (link
on website), or other
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Section 9: Elementary School Rtl Plans

Writing

Tier | (80%)

Tier 1l (15%)

Tier I (5% minimum)

Focus For ALL students For students identified with marked For students with significant skill
difficulties who have not responded deficits and/or a sustained lack of
to Tier | instruction adequate progress with

interventions.

PI‘OQ ram Research-based curricula | Core instruction + additional Core instruction + additional
research-based intervention and research-based intervention and
strategies designed to enhance Tier | | strategies designed to enhance
instruction. Differentiated Tier | instruction. Instruction is
Instruction is required. tailored to specific individual

student learning goals.

Grou pi ng Multiple and flexible Homogeneous small group Homogeneous small group
grouping formats to meet | instruction with a recommended instruction with a recommended
student needs number of no more thanl5 students. | number of no more than 5

It is important the groups be a t the students. It is important that the
same ability/instructional level. group instructional focus be on the
same skill deficits.

Freq uency Direct instruction for A minimum of one day per week, in A minimum of two days per week
writing as required by addition to core instruction, or as for thirty minutes each day per
district prescribed by intervention for a week, in addition to core

minimum of three weeks. instruction, or as prescribed by
intervention for a minimum of six
weeks.

Assessment Kentucky Writing Scoring | Kentucky Writing Scoring Rubric, or Kentucky Writing Scoring Rubric,
Rubric, or other other or other

PI’OQ ress Universal screener 3x a Once a month on_tar_geted skill(s) and | Bi-weekly on targ_ete_d skill(s) and

Monitori ng year documented on district form documented on district form

Resources Research-based curricula | Research-based curricula Research-based curricula
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Section 10: Preschool Rtl

Teams for Recognition and Response
Curriculum: (North)
Interventions: (South)

Tuition slots- students are transported by parents unless otherwise noted.

Home Visits (for parents who do not transport their child)

Teacher will do 4 visits (for all students)

School Psychologists will do 1 visit in between to teacher visits (for students identified as needing
interventions).

Speech/Language Pathologists will do 1 visit (for students identified as needing interventions).

Parent interventions

Areas needing interventions will be determined by preschool screening. The intervention team will use
Teaching Strategies Gold to make parent checklist. Parents will be provided with recommendations and
checklist to document frequency and duration. Parent will provide completed checklist during the exit
interview.

Classroom Interventions

8 Tier I: Letter People, Second Steps, Leap Frog Video (Letter Factory), Know Me Know You, All About
Me, Number Worlds Math Grant, Intellitools, Creative Curriculum Mathematics and Literacy

8 Tier Il: Dialogic Reading, My Friends & Me, Guidance Lessons (?), Intellitools

8 Tier Ill: Earobics, Social Stories, Potty Video, Intellitools, Fridge Phonics, Expanding Expression Tool

(EET)

Tier IV: Placement

8 Progress Monitoring: Teacher Charting (Framework and formative assessments); BDI screener; other
screening tools such as CELF for language

w

Next revision steps:

8§ Committee meets (send summaries to Principal & Preschool Coordinator) on-going

8 Speech paths will meet to develop home intervention recommendations for speech and language.
These will be integrated with school psych recommendations. (completed)

8 Early Childhood Conference at Christian County High School in Hopkinsville, “Interventions that
Work”.

Process to referral:

8 Identify target areas from DIAL screening

8 School Psychologist consults with early childhood teacher on areas of social, adaptive, self-help;
Speech/Language Pathologist consults with early childhood teacher on areas of
speech/articulation/language; early childhood teacher and teacher associate carries out and
documents RTI and child’s progress.
Gather progress monitoring forms for identified areas
Match interventions strategies and materials to forms
Schedule intervention sessions with child’s parent/guardian
Implement interventions/document child’s attendance and progress

w W W W
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8 Inform parent of progress and document on parent contacts 1/3 way through, 2/3 way through
and at close of intervention sessions (formally screen prior to close)

8 Notify all appropriate personnel and parents if referral meeting is warranted; always inform
parent and document of screening results and of child’s response to the interventions. (Send
letter to parents regarding RTI progress/results and next steps.)

**See written Speech/Language RTI plan and RTI related forms.
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Section 11. Speech/Language
Speech/Language

*the following is taken from LinguiSystems Guide to RTI by Judy Rudebesch*

2KIFEG I NP GKS {[t0ad w2fSa Ay (GKS we¢L CNIFYSg2N]K
A speech-language pathologist (SLP) can play a number of important roles in an RTI framework, including: team

member, technical assistance provider, curriculum and instruction advisor, problem solver, and direct service

provider for assessment and intervention activities. ASHA (2006) outlined ways that school-based SLPs are

uniquely qualified to contribute to RTI efforts.

r Program Design

Explain the role that communication plays in curriculum, assessment, and instruction.

Explain the interconnection between spoken and written language.

Identify existing literature on scientifically based literacy assessment and intervention approaches.
Assist in the selection of screening measures.

Help identify systemic patterns of student need with respect to speech, language, and fluency skills.
Provide professional development on the language basis of literacy and learning.

tr Collaboration

Assist classroom teachers with universal (Tier 1) screening.

Participate in the development of progress-monitoring systems and analysis of student outcomes.
Participate on problem-solving teams.

Collaborate with other specialists for implementation of an RTI framework.

Interpret screening results and progress-monitoring information for families.

tr Serving Individual Students

Conduct expanded speech sound error screening and oral language screening for K-3 students to track at-risk
students; Assist in determining when referral to special education for speech and language disabilities is warranted
within an RTI framework.

Use norm-referenced, standardized, and informal assessments to determine whether students have speech and/or
language disorders.

Determine duration, intensity, and type of service that students with communication disorders may need.
Collaborate with classroom teachers and parents to provide services and support for students with communication
disabilities.

Identify evidence-based practices for speech and language services or RTl interventions at any tier.

RTI Framework: Thre&ier Model for Speech and Language Services

tr Tier 1 SLP Activitig€General Educationl@ssroom Students)

Assist with universal screening of individual students per staff/parent referral.

Participate on the problem-solving team to review screening results and district universal screenings (Ex. Star
Testing, Creative Curriculum, Lexia, etc).

Provide professional development on the importance of speech and language for literacy, learning, and social
interactions.

17
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tr Tier 2 SLP ActivitigSmall Group)

Assist in the selection of research-based speech and language interventions.

Provide articulation or language-specific Tier 2 intervention programs.

Provide information for parents and teachers to support students with speech and language development (easy,
fun, short activities).

Use progress monitoring data and screening results to individualize small groups

Collaborate frequently with teachers to monitor progress of target skills for students in Tier 2 speech or language
interventions.

Contact parent to inform them of student’s level of progress at beginning and end of Tier 2. Document method of
contact on RTI contact log.

P Tier 3 SLP Activities (Individual)

Use RTI data and progress monitoring to provide teachers with individualized, intensive interventions for individual
students in the regular classroom environment.

Re-screen student’s speech and language at the end of Tier 3.

Assist in determining when referral to special education for speech and language disabilities or continuing in Tier 3
is warranted.

Contact parent for referral if student has little or no progress despite intensive interventions.

If significant progress is noted during Tier 3 intervention, SLP will provide written notification to parent and
document on contact log.

18



Checklist for Speech/Language Only Referrals

1. Staff/Parent notifies the SLP/principal of a need for referral or speech/language issue.
2. Hearing Screens are conducted. DATE passed / /
3. SLP gives universal screener for area of concern. DATE / /

Based on SLP professional judgment
If the student fails the universal screener with mild-moderate concerns, go to #4

If the student fails the universal screener with severe concerns, go to #9 for a straight referral with RTI
provided during evaluation process

4, SLP notifies principal/teacher of need to develop Rtl plan.

5. Rtl group meeting with teacher, principal, SLP. DATE / /
Review classroom performance as related to suspected speech/language needs
Select Target Skills and interventions and timeline
Select method of Progress Monitoring

6. Contact parent to inform them of student’s level of progress at beginning of Tier 2 (Small group).
Document methods of contact on RTI contact log.

7. After completing a minimum of six sessions in Tier 2, SLP will informally meet with regular
education teacher to discuss progress to determine if student should be placed in Tier 3 due to lack of
progress or remain in Tier 2 interventions. Parent will be contacted at end of Tier 2 to update progress.
Document on RTI contact log.

8. If student achieves little or no progress in Tier 2, student will be placed in Tier 3 intensive,
individualized interventions for a minimum of 6 sessions. SLP will meet informally with teacher to
discuss progress.

9. Interventions implemented and progress monitored.
a. SLP rescreen with same universal screener after minimum of 6 weeks or 12 RTI
sessions. Send progress letter to Tier 3 students who improve. Sign contact log.
DATE of re-screen: / /
10. Follow-up Rtl group meeting: DATE / / . Review data
11. ARC scheduled. Send meeting notice. Tier 3 interventions will be completed for severe speech
language students during evaluation. DATE ARC scheduled by sending notice home: / /

19



12.

Complete referral along with other required due process forms.
DATE of ARC meeting: / /

(If No progress is seefand a speech/language disability is suspected, the SLP will proceed with calling an ARC to obtain permission to test in
the area of concern. At that point the ARC will proceed with the state mandated timelines, starting with the IC referral form.)

*This checklist serves as a guide to completing the Rtl process. This is only a guide and may not apply to all Rtl cases. Rtl needs will be
determined for students on an individual basis. This checklist does not apply for students who were referred for a Special Education category.
This checklist only applies for students who are referred for articulation/speech sound production, expressive/receptive language, Fluency.
*Interventions are implemented for a minimum of 6 weeks or 12 sessions. At each two week interval, the SLP and classroom teacher can
informally discuss if student should continue on to the next tier level, or remain at the current tier level indefinitely (if making progress) or for a
set amount of time.

*Interventions used should be included on Speech/Language Evaluation Report or on Referral Paperwork.

*ARC will have to show that disability negatively impacts student’s academic, educational, and social performance.

20



Speech/Language Information Form

DATE / /

Student Name DOB
School Grade
Teacher

SLP

ARTICULATION LANGUAGE FLUENCY

Describe the problems the student is experiencing in the classroom.

21



Prompts and Cues for correct speech production and language enhancement

Model Correct Articulation

If student says “dere a tat”, teacher models
correct form...”Yes, there’s a cat”

Model correct use of voice

Voice sounds will have vibration in the throat
because of the vibrating vocal folds.

HINT — place your hand over your throat during
individual sound drills and if you feel vibration it is a
voiced sound

Cue to student to slow down

Exaggerate the target sound during reading, or
open communication activities

Do Not tell the student that he is hard to
understand

Avoid repetitive drilling of the same word if a
student continues to produce incorrectly

Do Not say “No, that’s not right”, or “NO,
that’s not how you say it”

Do Not mimick the student’s incorrect
response

Offer verbal and visual choices

Do Not finish student’s thoughts

Provide “cloze” phrases

Respond promptly to requests that are stated
verbally

Model and encourage use of pragmatic
language skills (greetings, turn-taking, eye
contact)

/f/ voiceless; /v/ voiced

Place upper teeth on bottom lip
Blow Air

/k/ voiceless; /g/ voiced

Back of tongue is raised, touch palate
Have child tilt head back and try sound

/s/ voiceless; /z/ voiced

Place top and bottom teeth together

Smile

Place the tongue up behind the front top teeth
Push air from the two front teeth

/r/

Both sides of the tongue must press against
the back teeth or molars

/1/ voiced; /t/ voiceless; /d/ voiced

Find ridge behind top front teeth with tip of
tongue

/sh/

/ch/

/il

*Speech sounds are classified by manner, place, and voicing. Place indicates where the articulators (tongue, teeth, lips) are during sound

production. Voice indicates whether there is vibration within the vocal folds during sound production.

22




South Livingston Elementary School
850 Cutoff Road
Smithland, KY 42081

Date:

Dear Parent or Guardian of ,

Your child’s communication skills and hearing were screened at the beginning of the school
year. Each year the school system conducts hearing and communication screenings for preschool,
kindergarten, first, second, third, and fifth grade students. These screenings are to ensure that your
child’s learning and social needs are being met in the classroom.

Your child Passed Failed the hearing screening.
The results of the communication screening indicate that your child needs intervention in the
classroom and at home in the area of . Attached, you will find intervention

strategies that you may use at home to help improve this communication area. The school SLP will
provide the classroom teacher with materials and collaborate with the teacher to monitor your child’s
improvement.

If your child’s speech/language improves with these interventions, no further measures will be
necessary. If your child’s speech/language skills do not improve during the intervention process, a
referral for speech language services may need to be completed. During the referral process,
permission for further evaluations may be obtained. If you have any questions, please call Mandy Lane
or Marybeth Ewing at (270)-928-3500.
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North Livingston Elementary School
1372 U.S. 60 East
Burna, KY 42028

Date:

Dear Parent or Guardian of ,

Your child’s communication skills and hearing were screened at the beginning of the school
year. Each year the school system conducts hearing and communication screenings for preschool,
kindergarten, first, second, third, and fifth grade students. These screenings are to ensure that your
child’s learning and social needs are being met in the classroom.

Your child Passed Failed the hearing screening.
The results of the communication screening indicate that your child needs intervention in the
classroom and at home in the area of . Attached, you will find intervention

strategies that you may use at home to help improve this communication area. The school SLP will
provide the classroom teacher with materials and collaborate with the teacher to monitor your child’s
improvement.

If your child’s speech/language improves with these interventions, no further measures will be
necessary. If your child’s speech/language skills do not improve during the intervention process, a
referral for speech language services may need to be completed. During the referral process,
permission for further evaluations may be obtained. If you have any questions, please call Lori
Champion at (270)-988-4000.
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Early Intervention Lanquage Activities

1. A large soft ball

The parent and child sit together facing each other. The parent rolls the ball to the child. This is a lovely
turn taking game to gain eye contact and smiles. You can also reinforce the idea of back and forth
sounds in the same way.

2. Mr Potato Head
You can help toddler to copy some body parts as you hand the pieces to him/her.
3. Musical Instruments

These are a great way to encourage copying actions like banging the drum or shaking the shakers.
Parents can help child copy by actually moving their arms to bang the drum.

4. Jackin-the-Box

Help the child with winding the toy or pushing the buttons to make the toy pop up. Watch to see if the
child anticipates the pop-up as this is part of learning a game or ritual. You can really slow this activity
down by winding it up slowly and looking at the child in order to practice anticipation.

5. Farm animals and tractor

A great way to use some animal noises in your play is to see if child copies you. You can pretend to
‘feed’ the animals with grass or similar and make some ‘eating/drinking’ noises too. It would also be a
good time to sing songs such as Old MacDonald Had a Farm, B-I-N-G-0O, etc.

6. Wind up Toys

There are hundreds of these — caterpillars that walk, frogs that hop, cars that drive. This can be a great
way to get a toddler’s attention on to you. Most younger toddlers can’t wind up the toy so it provides
an opportunity to request.

7. Pegboard or wooden blocks

Many toddlers love to stack blocks or pegs. You can model and repeat ‘up’ many times and then ‘fall
down’. There is no need to use lots of talking in between this activity. Some simple repetition can
highlight the word for the child.

8. Simple puzzle

A nice easy board puzzle can be used with some repeated words or phrases ‘in there’ ‘take out’.

9. Teddy and tea set dvath set.

A soft toy can be used in a dinner time scene. Make sure the teddy is fed with a spoon. Teddy can be
‘bathed’ and put to bed. Not only is this a great imaginative play setting but is a great way for using
some easy sounds (shhh!) and words (teddy, bed, drink, bath, spoon).

10. Medical set

A doctor’s set for the older toddler or preschooler is a wonderful imaginative play toy.

11. Cut up fruit or birthday cake

Incorporate the pretend play aspects of having a ‘birthday party’ or a fruit salad into this activity. Many
toddlers love the cutting up of Velcro fruits or cake. Play-Doh would also work great for this activity.
Lots of repetition of ‘cut’ ‘eat’ ‘more’.

12. Bubbles

Often these can be used to distract a crying toddler or change the scene. Repeat some easy single
words ‘more ‘pop’ ‘gone’.
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http://www.amazon.com/gp/product/B003Z31MT2?ie=UTF8&camp=1789&creativeASIN=B003Z31MT2&linkCode=xm2&tag=busytoddlerus-20
http://astore.amazon.com/busybodyus-20/detail/B005KJE9L2
http://www.amazon.com/gp/product/B0002Z7XGM/ref=as_li_tf_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=B0002Z7XGM&linkCode=as2&tag=busybugkitsco-20%22%3EHohner%20Kids%20Mini%20Orchestra%20Set%20of%204%20Instruments%3C/a%3E%3Cimg%20src=%22http://www.assoc-amazon.com/e/ir?t=busybugkitsco-20&l=as2&o=1&a=B0002Z7XGM%22%20width=%221%22%20height=%221%22%20border=%220%22%20alt=%22%22%20style=%22border:none%20%21important;%20margin:0px%20%21important;%22%20/%3E
http://www.amazon.com/gp/product/B009GIP84A/ref=as_li_qf_sp_asin_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=B009GIP84A&linkCode=as2&tag=busytoddlerus-20%22%3ECaillou%20Jack%20in%20a%20Box%3C/a%3E
http://www.amazon.com/gp/product/B001OBO6V8/ref=as_li_tf_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=B001OBO6V8&linkCode=as2&tag=busybugkitsco-20%22%3EPlaymobil%206750%20Large%20Farm%3C/a%3E%3Cimg%20src=%22http://www.assoc-amazon.com/e/ir?t=busybugkitsco-20&l=as2&o=1&a=B001OBO6V8%22%20width=%221%22%20height=%221%22%20border=%220%22%20alt=%22%22%20style=%22border:none%20%21important;%20margin:0px%20%21important;%22%20/%3E
http://www.amazon.com/Caterpillar-Wind-Up-Single-Color/dp/B000ICXLYC/ref=pd_bxgy_t_img_y
http://www.amazon.com/gp/product/B004I8VLH6/ref=as_li_tf_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=B004I8VLH6&linkCode=as2&tag=busybugkitsco-20%22%3EAlex%20Jr.%20Mix%20%27N%20Max%20Wooden%20Whimsy%20Blocks%20Baby%20Toy%3C/a%3E%3Cimg%20src=%22http://www.assoc-amazon.com/e/ir?t=busybugkitsco-20&l=as2&o=1&a=B004I8VLH6%22%20width=%221%22%20height=%221%22%20border=%220%22%20alt=%22%22%20style=%22border:none%20%21important;%20margin:0px%20%21important;%22%20/%3E
http://www.amazon.com/gp/product/B000E9DPCW/ref=as_li_tf_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=B000E9DPCW&linkCode=as2&tag=busybugkitsco-20%22%3EMelissa%20&%20Doug%20Farm%20Wooden%20Chunky%20Puzzle%3C/a%3E%3Cimg%20src=%22http://www.assoc-amazon.com/e/ir?t=busybugkitsco-20&l=as2&o=1&a=B000E9DPCW%22%20width=%221%22%20height=%221%22%20border=%220%22%20alt=%22%22%20style=%22border:none%20%21important;%20margin:0px%20%21important;%22%20/%3E
http://astore.amazon.com/busybodyus-20/detail/B00704IOI4
http://astore.amazon.com/busy-bugs-farmer-us-20/detail/B0015AM26E
http://www.amazon.com/gp/product/B000NV9G88/ref=as_li_tf_tl?ie=UTF8&camp=1789&creative=9325&creativeASIN=B000NV9G88&linkCode=as2&tag=busybugkitsco-20%22%3EMelissa%20&%20Doug%20Deluxe%20Wooden%20Cutting%20Fruit%20Crate%3C/a%3E%3Cimg%20src=%22http://www.assoc-amazon.com/e/ir?t=busybugkitsco-20&l=as2&o=1&a=B000NV9G88%22%20width=%221%22%20height=%221%22%20border=%220%22%20alt=%22%22%20style=%22border:none%20%21important;%20margin:0px%20%21important;%22%20/%3E

=A =4 =4 =4 =8 =8 =9

O O=20 O =2=2=0=0=0=4=9

Examples of Interventions

Examples of Interventions provided:

Speech/Articulation
Sound symbol association
Minimal pairs (ls it “tup or “cup”?)

Auditory bombardment (emphasizing speech sounds in books and activities)

Prompting

Phonemic awareness training
Cueing

Modeling

Language
Word association strategies

Repetition

Pre-teaching

Questioning techniques

Prompting

Cueing

Indirect instruction on vocabulary strategies
Listening to adult reading orally

Having child read orally

Direct instruction on vocabulary strategies
Teaching prior to reading

Repetition
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Date:

Dear Parent of Guardian of ,

Your child has been working on intervention strategies at home and in the classroom to help
improve communication skills. We hope the information provided to you has been beneficial to your
child’s success. We are contacting you regarding how you feel your child is progressing with the
materials/suggestions provided to you.

Please check one of the following:

[] My child is making significant progressvith communication skills.

[] My child is making some progressvith communication skills, but | still have
concerns.

U] My child has made no progresswith communication skills.

Please describe any concerns you may have regarding your child’s communication skills at this time:

We will use the information you have provided, along with the progress from the teacher to
decide if further testing for communication is necessary at this time. Please return completed form to
a0K22f & &az22y | a Llaaiof ST &RyowhSeaddqgyestionSpleds& NJ YSS i
call Mandy Lane of Marybeth Ewing at (270) 928-3500.

Thank you!
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Date:

Dear Parent of Guardian of ,

Your child has been working on intervention strategies at home and in the classroom to help
improve communication skills. We hope the information provided to you has been beneficial to your
child’s success. We are contacting you regarding how you feel your child is progressing with the
materials/suggestions provided to you.

Please check one of the following:

[] My child is making significant progressvith communication skills.

[] My child is making some progressvith communication skills, but | still have
concerns.

U] My child has made no progresswith communication skills.

Please describe any concerns you may have regarding your child’s communication skills at this time:

We will use the information you have provided, along with the progress from the teacher to
decide if further testing for communication is necessary at this time. Please return completed form to
a0K22f & &az22y | a Llaaiof ST &RyowhSeaddqgyestionSpleds& NJ YSS i
call Lori Champion at (270) 988-4000.

Thank you!
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South Livingston Elementary School
850 Cutoff Road
Smithland, KY 42081

Date:

Dear Parent or Guardian of ,

Your child’s communication skills were re-screened at the
completion of the Response to Intervention (RTI) process. Results of the screening and
recommendations are documented below.

We are pleased to inform you that the results of the communication screening indicate that
your child’s have improved with research-based interventions in
the classroom.

Therefore, no further testing is required at this time in these areas. If you have any questions,
please call Mandy Lane or Marybeth Ewing at (270)-928-3500.

Sincerely,

SLES Speech Language Pathologists
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North Livingston Elementary School
1372 U.S. 60 East
Burna, KY 42028

Date:

Dear Parent or Guardian of ,

Your child’s communication skills were re-screened at the
completion of the Response to Intervention (RTI) process. Results of the screening and
recommendations are documented below.

We are pleased to inform you that the results of the communication screening indicate that
your child’s have improved with research-based interventions in
the classroom.

Therefore, no further testing is required at this time in these areas. If you have any questions,
please call Lori Champion at (270)-988-4000.

Sincerely,

NLES Speech Language Pathologist
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Section 12: Forms

Permission to Screen
SIG Referral Form
Student Data Form

Letter to Parent
SIG Conference Form
Intervention Plan Tier Il
Intervention Plan Tier Il
Data Collection Form
Behavior Rubric
Behavior Intervention Plan
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Livingston County Public Schools
Permission to Screen

Requested by , title Date

| give permission for my child, , DOB , to
be screened by qualified personnel in the following area(s):

Communication (Speech/Language)
Hearing
Vision
____ Motor
Academic/Cognitive/Developmental
Assistive Technology/Augmentative/Alternative
Communication
Behavior Observation(s)

| will be notified of screening results. If | have questions or concerns, | will notify my
child’s building principal at

(check YES or NO and return to your child’s school principal):
NO, I do not want my child screened.

YES, | give permission for my child to be screened in the
area(s) checked above.

Parent/Guardian Signature Date

(Building Principal will forward copies to appropriate staff person(s) who will complete screening.)

Livingston County Public Schools do not discriminate on the basis of race, color, national origin, age, religion, marital status, sex or disability.
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Livingston County Schools
SIG (Student Intervention Group) Referral

Name:

Grade:

School:

Referring
Teacher:

1st Y N Don’t Know
Referral:

Date of
Referral:

| request that the above named student be reviewed by the Student
Intervention Group to assist in providing interventions in an effort to
improve his/her overall performance.

| have observed problems that interfere with his/her educational
progress in the following areas: (check all that apply)

_____Reading
_____Math
______Behavior
______Communication
__ Writing
______School Readiness

Initial and Date Student Intervention Group Chair received request for review

Date of Student Intervention Group Review

Date interventions begin
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Student’s Name:

Student Data Form

Date of Birth:

Parent/Guardian:

Contact Phone Numbers:

Attendance

1. Last Year
Days Present Days Absent

2. Current Year
Days Present Days Absent

3. List all schools attended:

4., Retentions:

District Assessments

1. STAR Date:

Reading Score:

Math Score:

2. AIMSWeb Date:
Reading Benchmark:

Math Benchmark:

3. State Assessment Date:

Discipline Record

Number of discipline
referrals:

Number of
suspensions:

In-school
QOut —of-school

SEE ATTACHED IC BEHAVIOR REP(

Yr(s) Gr(s)
Scores:
SEE ATTACHED ATTENDANCE IC REPORT
4. Other Date
Scores:
Most recent grades Screening Information These factors have been ruled out
as causes for failure to respond
1. Language Arts 1. Vision Date:
2. Reading Pass Fail Changes in family:
3. Math
4. Social Studies 2. Hearing Date:
5. Science Pass Fail Lack of appropriate instruction:
6. Elective(s)
3. Communication Date:
SEE ATTACHED GRADES REPORT Pass Fail Socio-cultural differences:
4. Other Date
Pass Fail Recent medical issues:

Recommendation:

Begin Interventions
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Dear Parent or Guardian of

School believes in providing the highest
quality of education for every student. To meet this goal, we are adopting a three-tiered
approach to instruction. This process, known nationally as Response to Intervention or
RTI gained attention when federal law established these practices as an approach to
identify and provide early intervention to struggling students. Each tier provides
additional support beyond the core curriculum. Even students in Tier | will receive
additional supports to enhance their current skill sets.

Students needing supplemental instruction/intervention will be monitored frequently to
ensure students meet grade level expectations. Students will continue to participate in
the core curriculum even if they need the support of tier two or tier three interventions.
In tier one, teachers will use different strategies within the core curriculum to address
student needs. Students who are not progressing at a rate to meet end of year
benchmarks in tier one, will be provided interventions matched to their needs. These
tier two interventions take place for a minimum of 90 minutes per week. Interventions
within a certain tier level will occur for a minimum of six weeks, but may continue as
needed to ensure student success in the core program. The team may make
adjustments in the intervention plan based on the student’s progress. Depending on
student need and progress, the team may change the intervention or increase the
frequency, time or intensity of the intervention. This more intense level is considered
tier three. Students provided with tier three interventions are generally placed in smaller
groups than tier two, and the number of minutes increase. The interventions also
become more intensive.

We recognize that all students learn differently, and we are committed to helping all
students succeed. Therefore, we ask for your support in implementing this three-tiered
approach to meet the academic and behavior needs of your child along with all students
in our school.

Currently, your child is in
Tier for supplemental math instruction
Tier for supplemental reading instruction

Tier for supplemental behavior instruction

If you have questions or concerns, please contact at

Thank you,

(RTI Coordinator)
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Livingston County Schools
SIG Conference Form

Conference Date:

Student Name:

Conference Notes:

Next Step(s) based on progress and other data:

(0]

OO O0OO0OO0oOOo

Discontinue the intervention-the goal has been met

Continue the intervention-progress is evident, but goal has not been met
Revise the intervention-the goal has not been met; develop a new plan.
Conduct additional evaluations, observations, interviews, work samples, etc.
Move student to next Tier.

Referral to 504 or special education-progress data supports need

Other

SIG Member Signatures:

Rtl Coordinator Parent

General Education Teacher Interventionist

Principal Other (Title )
Other (Title ) Other (Title )

Recommendation:
Develop intervention plan for implementation

phone.

Interventions not appropriate at this time

If parent is not present, document and attach the contact made in writing or by
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Livingston County Public Schools

Intervention Plan Tier Il

Student: Date:
Teacher: Grade: Tier Level:

Area of concern: (please use separate sheet for each area)

Basic Reading Reading Comprehension Reading Fluency
Math Calculation Math Reasoning Written Expression
Listening Comp. Oral Expression On-task Behavior

Emotional/Social Competence

Intervention How much How many | Date Began | Date
time daily? weeks? Completed
Baseline Score End Score Progress? (yes/no)

Recommendation for Next Steps:
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Livingston County Public Schools

Intervention Plan Tier Il

(Please have completed prior to ARC meeting to discuss an initial referral for special education)

Student: Date:
Teacher: Grade: Tier Level:

Area of concern: (please use separate sheet for each area)

Basic Reading Reading Comprehension Reading Fluency
Math Calculation Math Reasoning Written Expression
Listening Comp. Oral Expression On-task Behavior

Emotional/Social Competence

Intervention How much How many | Date Began | Date
time daily? weeks? Completed
Baseline Score End Score Progress? (yes/no)

Recommendation for Next Steps:
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Livingston County Public Schools
Data Collection Form

Supplement to Intervention Plan to be used with Tier & 1l
Student Name Teacher Name
Length of session EXAMPLE
DATE 4/18/12 4/19/12 4/20/12 4/21/12 4/22/12
STRATEGY ab(absent) compr. ab prediction & ab
monitoring close
strategies, word
boxes, vocab bldg
w/visual
reinforcement
Accuracy 5 /6 correct 10/20 correct

Length of session

DATE

STRATEGY

Accuracy

Length of session

DATE

STRATEGY

Accuracy

Length of session

DATE

STRATEGY

Accuracy
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Behavior Rubric

Low LowMid High-Mid High Total
Earned
Objectives 1 point column 2 point column 3 point column 4 point column '
Points

Behavior Child does not follow Child follows few Child follows most Child follows directions

adult directions and directions and directions and and rules. Does not

ignores the rules of the frequently breaks the | classroom rules. need corrective

classroom. Frequently rules of the classroom. | Seldom needs measures to follow

needs corrective action to | Sometimes needs corrective measures directions behavior.

reduce the incidence of corrective action to to improve behavior.

poor behavior . limit poor behavior
Attention Student does not pay Student occasionally Student pays Student pays attention

attention in class and is wanders either attention in class but | in class and

often distracted by physically or mentally. | needs complicated comprehends

others. Ideas and Instruction(s) and concepts/tasks either | instruction as it is

instruction(s) frequently ideas sometimes need | repeated or clarified. | delivered in class.

need to be repeated. to be repeated. Student is usually on | Student stays on task.

Student does not stay on | Student has trouble task.

task. staying on task.
Conflict & Student does not get Sometimes student The student gets The student gets along
Opposition along with peers and is does not get along along with others. well with peers. The

both argumentative and well with peers. Can The student is student is both flexible

defensive. When given become defensive and | flexible and does not | and congenial. The

directions the student argumentative. seek out conflict. student follows

often refuses to follow Sometimes the The student follows directions and does not

procedures. The student | student refuses to direction and makes disrupt class.

is loud, disruptive and full | follow directions. The | a conscious effort to

of anger. Seems to enjoy | student can be loud avoid being

conflict. and disruptive. disruptive.
Grades & Student often does not Student work is Student grades are Student’s grades are
Performance | work in class. Student inconsistent. Student | good. Student hands | excellent. Their work

does not put forth a
quality effort. Student

makes many excuses and
does not meet deadlines.
Student’s grades are far

below ability levels.

does just enough to
get by. Student could
work harder and
attain better grades.
Student often finds
ways to get around

in assignments on
time. The student’s
achievement level is
reflective of grade
level mastery and
individual abilities.

ethic is exemplary in
and out of the class.
Student performs well
above average.
Student overOachieves
to master subject

doing assigned work. areas.
Student Name: Date: Total Points
Tier 1l
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Livingston County Behavior Intervention Plan
Date

Behavior Support Plan for:

Persons involved in creating, implementing and monitoring plan:

Targeted Challenging Plan:

Function of Behavior:
Task avoidance Access to tangibles -sHatlulatory Attention
seeking

Desired Replacement Behavior:

Prevention strategies:

Skills necessary to engage in appropriate replacembeeahavior:

Teaching methods to be used:

Extinguishing/Consequence Management:

Reinforcement:

Monitoring:
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What to Bring to the IEP Meeting
(For the General Educator)

Highlights of Curriculum

i Copy of local curriculum document available
on the district webpage

Information regarding the general
education environment

Methods of Instruction
o] Lecture

class discussion

small groups

hands on

individual work

work sheets

o] other

Materials/Media:

o  Graphic organizer
Study Guide
Highlighting
Overheads
Videos
Software
o  Other

Assessment:

o] Multiple choice
Matching
Short answer
Open response
Fill in the blank
o] Other

Grading Strategies

o] Classwork

O O 0 O o
O O O O o

O O o o

o] Homework

o] Tests

o] Participation

o] Attendance

o] Other
Student Tools:

o] Text

o] Paper/pencil

o] Workbook

(0} Other

Classroom Management

Class rules

Praise

Token economy contracts
Other

Information Regarding
Supplementary aids in the
Classroom

Adapted Tests
Extended Time
Adapted Assignments

Critical needs related to
administration of state/district
assessment

Individual Administration
Small Group Administration
Oral response

Computer

Other

Assessment Information

o]
o]
o]
(0]
o]
o
o]
(0] Assistive Devices
o
o]
o
o]
0
(o]

Formative o Summative o Informal o Progress Monit oring

Assessment Information/Academic

o Formal o Current IEP/Monitoring Data o State/Alternate
Assessment 0 Classroom assessment/grades

Information regarding PLEP

o Language Arts o Reading o Math o Behavior
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Assessment Information/Behavior

O 0O 0O 0o oo

Behavior Checklist

Behavior Grades

IC Behavior reports

FBA/BIP

Teacher Observations

Data Sheets/Progress Monitoring

Suggestions regarding IEP goals

Language Arts
Reading

Math

Behavior

Critical needs related to
administration of state
test/district assessment

O O 0O OO0 o|j]o o o o

Individual administration
Small group administration
Oral responses

Computer

Reader

Scribe
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Guide to Completing Referrals
Permission to Screen

a. Vision Screeningifolderthan 1yeac hec k “ Vi si on” o1
screening permission form.
b. Hearing Screeningi f ol der than 1 year, ch

screening permission form.
c. Communication Screeningf older than 1 year, check
“Communication” on screening for
d. Academic/Cognitive @eenings copy front and back of all past
endof-year testing information from cumulative file.

l. Parents, guardians, or district employees may initiate a referral by giving a written, signed, and
dated statement to the student’s general education teacher who will then give it to the
principal.

1. The general/special education teacher(s) is responsible for completing the information in the
referral folder as a team effort.

1l. Completed referral folders include the following:

1. Determination of Student Representative for Educational Decisions
A. Principal must sign this document.
B. Include a copy of the birth certificate or legal documentation of guardianship.
2.Record of Parent Contacts
A. Document all verbal, written, or other contacts with parents.
3. Referral Paperworkin the drop down create a document on IC)
I. Major Areas of Concern (based on reason of referral)
a. Check all areas of concern.
Il. Historical Data (from cumulative file)
a. Include public school attendance patterns,
b. schools presently and previously attending,
c. previous evaluations, and
d. discipline reports, progress reports, and current grades
[Il. Current Status (based on classroom observations and experience with student)
a. Rank ALL items using scale (1-4) listed on form.
IV. Screenings (from cumulative file)

a.Vision Screeningi f ol der than 1 year, che
screening permission form.
b. Hearing Screeningi f ol der than 1 year, ch

screening permission form.
c. Communication Screeningif older than 1 year, check
“Communication” on screening for
d. Academic/Cognitive Screeningsopy front and back of all past
endof-year testing information from cumulative file.
V. Documentation of Parent Contacts — complete form.
VI. Intervention Documentation — complete form.
4. Support and Intervention Strategies
A. Complete each area of referral concern.
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Time Line from Initiation of Referral

1. A parent, guardian, or district employee initiates the referral process by giving a written, signed, and
dated statement to the student’s general education teacher.

2. Within 3-school-days of referral initiation, chairperson must meet with general education teacher as
needed to assist with completion of information in referral folder.

3. The “Permission to Screen” form should be sent to parent or guardian within approximately 3-school-days
of referral initiation if a screening has not already been completed in the pre-referral process. Screening
results will be reviewed by the Rtl team to determine any modifications to the interventions being
provided and whether student’s progress is on track or significantly below.

4. Within (approximately 1-2 school days)* of receiving completed referral folder, chairperson should
forward screening information to the school psychologist, speech/language pathologist, and other
appropriate staff.

5. The school psychologist, speech/language pathologist, and other appropriate staff have 7-school-days to
complete screenings and return results to chairperson.

6. Within 24 hours of receiving screening results, chairperson should check all information for completeness,
sign the referral, and have case managers send notice of ARC meeting to appropriate individuals.

7. If the ARC recommends an evaluation, school personnel have 60-school-days to complete it from day
signed consent to evaluate is given (see KCMP process from timelines posted on district webpage), 20
days for school, 45 days school psych, 60 days to ARC.

8. Once evaluation report is complete and a copy is given to the building principal, notice of ARC to discuss
evaluation results must be sent to parents within 2 days.

*The entire referral process from initiation of signed written statement to notice of RC
meeting to discuss referral should not exceed 14 school days.

Responsibilities
1. Parent:may make referral, helps complete information in referral folder, and attends all ARC meetings

2. General Education Teachariay make referral, assists in completion of information in referral folder, and
attends all ARC meetings

3. Resource Teachemay make referral, assists with completion of referral folder, schedules and sends out
notices of ARC meetings, attends all ARC meetings, and takes minutes of ARC meetings

4, Chairpersonguides referral process, assists with completion of referral folder, forwards screening
information and contents of referral to appropriate individuals, and attends all ARC meetings

5. Principal:Accepts referrals, initiates screening or referrals. Tracks referral and evaluation timelines.
Ensures all Rtl documentation and process are in order.

6. School Psychologistissists with completion of screening information, assists school teams with planning
and programming for interventions, and attends ARC meetings with all concerns other than

communication

7. Speech/Language Pathologistssists with completion of screening information in referral folder and
attends ARC meetings with concerns regarding communication

8. Instructional Coach:assists in gathering screening and/or referral information, assists in planning and
programming for interventions, contributes to ARC meetings, as needed.
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Response to Intervention

Motor
Student Name:
Date of Birth:
Grade:
Completed by:
Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guidedepetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction nueling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition
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# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)
pre-teaching  guided repetition

# oftrials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please citle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemernied: prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity
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Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Acti vity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correesponses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing idirect/direct instruction modeling
(Please circle)

pre-teaching  guided repetition

# of trials Correct responses Percentage correct
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Response to Intervention
Social Language

Student Name:

Date of Birth:

Grade:

Completed by:

TIER 2 (SMALL GROUP)

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  correctifeedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skillsnodeling
(Please circle)
direct instruction in replacement behaviors  corrective feedback

Please mark with + og to indicate if behavior was appropriate (Per 15 min interval)
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Appropriate Interaction withPeers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + og to indicate if behavior was apprpriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills  modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + og to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation
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TIER3 (INDIVIDUA)L

Date: Activity

Intervention Implemented prompting cueing direghstruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + og to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacemat behaviors  corrective feedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback
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Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + og to indicate if behavior was appropriate (Per 15 mimterval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + og to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interaction with Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation
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Date: Activity

Intervention Implemented prompting cueing direct instruction in socelills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Please mark with + o¢ to indicate if behavior was appropriate (Per 15 min interval)

Appropriate Interactionwith Peers
Appropriate Interaction with Adults
Acceptanceof Rules

Acceptance of Correction
Cooperation
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Response to Intervention
Social Development

Student Name:

Date of Birth:

Grade:

Completed by:

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correatin
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in socelills modeling
(Please circle)
direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selthelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation
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Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacemat behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selthelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacenent behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation
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Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selfhelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacerent behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selthelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

Intervention Implemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selthelp/Play Skills
Acceptanceof Rules Cooperation

Date: Activity

InterventionImplemented prompting cueing direct instruction in social skills modeling
(Please circle)

direct instruction in replacement behaviors  corrective feedback

Appropriate Interaction with Peers Acceptance of Correction
Appropriate Interaction with Adults Selthelp/Play Skills
Acceptanceof Rules Cooperation
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Response to Intervention

Adaptive
Student Name:
Date of Birth:
Grade:
Completed by:
Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques preeaching  guided repetition
# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

questioning techniques preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques préeaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct
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Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Pleasecircle)

guestioning techniques pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct
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Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repédton

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct
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Response to Intervention

Cognitive
Student Name:
Date of Birth:
Grade:
Completed by:
Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques preeaching  guided repetition
# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

questioning techniques preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques préeaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques pre-teaching  guided repetition

# of trials Correct responses Percentage correct
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Date:

Activity

Intervention Implemented
(Please circle)

# of trials

prompting cueingindirect/direct instruction modeling
guestioning techniques pre-teaching  guided repetition

Correct responses Percentage correct

Date:

Activity

Intervention Implemented
(Please circle)

# of trials

Date:

prompting cueing indirect/direct instruction modeling
guestioning techniques  pre-teaching  guided repetition
Correct responses Percentage correct

Activity

Intervention Implemented
(Please circle)

# of trials

prompting cueing indirect/direct instruction modeling
guestioning techniques pre-teaching  guided repetition

Correct responses Percentage correct

Date:

Activity

Intervention Implemented
(Please circle)

# of trials

prompting cueing indirect/direct instruction modeling
guestioning techniques pre-teaching  guided repetition

Correct responses Percentaye correct

Date:

Activity

Intervention Implemented
(Please circle)

# of trials

prompting cueing indirect/direct instruction modeling
guestioning techniques  pre-teaching  guided repetition

Correct responses Percentage correct

Date:

Activity

Intervention Implemented
(Please circle)

# of trials

prompting cueingindirect/direct instruction modeling
guestioning techniques pre-teaching  guided repetition

Correct responses Percentage correct

61



Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

guestioning techniques  pre-teaching  guided repetition

# of trials Correct responses Percentaye correct
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Response to Intervention
Speech Sound Production

Student Name:

Date of Birth:

Grade:

Completed by:

TIER 2 (SMALL GROUP)

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment  phonemic awareness training

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment ~ phonemic awareness training

# of trials Correct responses Percentage correct
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Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment  phonemic awareness ining

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modiag
(Please circle)

auditory bombardment  phonemic awareness training

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment ~ phonemic awareness training

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment ~ phonemic awareness training

# of trials Correct responses Percentage correct
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TIER 3 (INDIVIDUAL)

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment = phonemic awareness training

# of trials Corteesponses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment ~ phonemic awareness training

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment  phonemic awareness training

# of trials Correct responses Percentage correct
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Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment  phonemic awaress training

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direcinstruction modeling
(Please circle)

auditory bombardment ~ phonemic awareness training

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction modeling
(Please circle)

auditory bombardment ~ phonemic awareness training

# of trials Correct responses Percentage correct
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Response to Intervention
South Livingston Elementary
Language

Student Name:

Date of Birth:

Grade:

Completed by:

TIER 2 (SMALL GROUP)

Date: Activity

Intervention Implemented prompting cueing indirect/direcinstruction vocab strategies
(Please circle)

qguestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruon vocab strategies
(Please circle)

qguestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

guestioning techniques  preeaching guided repetition

# of trials Correct responses Percentage correct
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Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

qguestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

guestioning techniques  preeaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instru@n vocab strategies
(Please circle)

qguestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

guestioning techniques  preeaching guided repetition

# of trials Correct responses Percentage correct
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TIER 3 (INDIVIDUAL)

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

qguestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

guestioning techniques  preeaching  guided repetition

# oftrials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

qguestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct

Date: Activity

Intervention Implemented prompting cueing indirect/direct instruction vocab strategie
(Please circle)

guestioning techniques  preaching  guided repetition

# of trials Correct responses Percentage correct
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